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PRINCIPLES

The following are fi ve Principles that refl ect 
contemporary theories and research evidence 
concerning children’s learning and early 
childhood pedagogy. The Principles underpin practice 
that is focused on assisting all children to make 
progress in relation to the Learning Outcomes. 

 Secure, respectful and 1. 
reciprocal relationships 

Educators who are attuned to children’s thoughts 
and feelings, support the development of a strong 
sense of wellbeing. They positively interact with the 
young child in their learning. 

Research has shown that babies are both vulnerable 
and competent. Babies’ fi rst attachments within 
their families and within other trusting relationships 
provide them with a secure base for exploration 
and learning. 

Through a widening network of secure 
relationships, children develop confi dence and feel 
respected and valued. They become increasingly able 
to recognise and respect the feelings of others and 
to interact positively with them.

Educators who give priority to nurturing 
relationships and providing children with 
consistent emotional support can assist children 
to develop the skills and understandings they 
need to interact positively with others. They also 
help children to learn about their responsibilities 
to others, to appreciate their connectedness 
and interdependence as learners, and to value 
collaboration and teamwork. 

Partnerships 2. 
Learning outcomes are most likely to be 
achieved when early childhood educators work 
in partnership with families. Educators recognise 

that families are children’s fi rst and most infl uential 
teachers. They create a welcoming environment 
where all children and families are respected and 
actively encouraged to collaborate with educators 
about curriculum decisions in order to ensure that 
learning experiences are meaningful.

Partnerships are based on the foundations of 
understanding each other’s expectations and 
attitudes, and build on the strength of each others’ 
knowledge. 

In genuine partnerships, families and early childhood 
educators:

value each other’s knowledge of each child• 

value each other’s contributions to and roles in • 
each child’s life

trust each other• 

communicate freely and respectfully with • 
each other 

share insights and perspectives about each child• 

engage in shared decision-making. • 

Partnerships also involve educators, families and 
support professionals working together to explore 
the learning potential in every day events, routines 
and play so that children with additional needs 
are provided with daily opportunities to learn 
from active participation and engagement in these 
experiences in the home and in early childhood or 
specialist settings. 

High expectations and equity3. 
Early childhood educators who are committed to 
equity believe in all children’s capacities to succeed, 
regardless of diverse circumstances and abilities. 
Children progress well when they, their parents 
and educators hold high expectations for their 
achievement in learning. 
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Educators recognise and respond to barriers 
to children achieving educational success. In 
response they challenge practices that contribute 
to inequities and make curriculum decisions that 
promote inclusion and participation of all children. 
By developing their professional knowledge and 
skills, and working in partnership with children, 
families, communities, other services and agencies, 
they continually strive to fi nd equitable and effective 
ways to ensure that all children have opportunities 
to achieve learning outcomes. 

Respect for diversity4. 
There are many ways of living, being and of knowing. 
Children are born belonging to a culture, which 
is not only infl uenced by traditional practices, 
heritage and ancestral knowledge, but also by the 
experiences, values and beliefs of individual families 
and communities. Respecting diversity means within 
the curriculum valuing and refl ecting the practices, 
values and beliefs of families. Educators honour the 
histories, cultures, languages, traditions, child rearing 
practices and lifestyle choices of families. They 
value children’s different capacities and abilities and 
respect differences in families’ home lives. 

Educators recognise that diversity contributes to 
the richness of our society and provides a valid 
evidence base about ways of knowing. For Australia 
it also includes promoting greater understanding 
of Aboriginal and Torres Strait Islander ways of 
knowing and being.

When early childhood educators respect the 
diversity of families and communities, and the 
aspirations they hold for children, they are able to 
foster children’s motivation to learn and reinforce 
their sense of themselves as competent learners. 
They make curriculum decisions that uphold all 
children’s rights to have their cultures, identities, 
abilities and strengths acknowledged and valued, 
and respond to the complexity of children’s and 
families’ lives. 

Educators think critically about opportunities 
and dilemmas that can arise from diversity and 
take action to redress unfairness. They provide 
opportunities to learn about similarities and 
difference and about interdependence and how we 
can learn to live together. 

 Ongoing learning 5. 
and refl ective practice

Educators continually seek ways to build their 
professional knowledge and develop learning 
communities. They become co-learners with children, 
families and community, and value the continuity and 
richness of local knowledge shared by community 
members, including Aboriginal and Torres Strait 
Islander Elders. 

Refl ective practice is a form of ongoing learning that 
involves engaging with questions of philosophy, ethics 
and practice. Its intention is to gather information 
and gain insights that support, inform and enrich 
decision-making about children’s learning. As 
professionals, early childhood educators examine 
what happens in their settings and refl ect on what 
they might change. 

Critical refl ection involves closely examining all 
aspects of events and experiences from different 
perspectives. Educators often frame their refl ective 
practice within a set of overarching questions, 
developing more specifi c questions for particular 
areas of enquiry. 

Overarching questions to guide refl ection include:

What are my understandings of each child?• 

What theories, philosophies and understandings • 
shape and assist my work? 

Who is advantaged when I work in this way? • 
Who is disadvantaged?

What questions do I have about my work? What • 
am I challenged by? What am I curious about? 
What am I confronted by?

What aspects of my work are not helped by the • 
theories and guidance that I usually draw on to 
make sense of what I do? 

Are there other theories or knowledge that • 
could help me to understand better what I have 
observed or experienced? What are they? How 
might those theories and that knowledge affect 
my practice?

A lively culture of professional inquiry is established 
when early childhood educators and those with 
whom they work are all involved in an ongoing 
cycle of review through which current practices 
are examined, outcomes reviewed and new ideas 
generated. In such a climate, issues relating to 
curriculum quality, equity and children’s wellbeing can 
be raised and debated.
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