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Disclaimer 

Any resources such as texts, websites and so on that may be referred to in this document are provided as examples of resources that teachers can use to 

support their teaching and learning programs. Their inclusion does not imply that they are mandatory or that they are the only resources relevant to the learning 

area syllabus. 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
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Teaching Support Materials 

This five week sample planning outline is based on 15 hours per fortnight of teaching and learning.  

The sample Kindergarten Teaching and Learning Outline exemplifies the dynamic elements of a teaching and learning program. It is essential, therefore, to ensure that 

teachers, when developing a program for their children, should consider: 

 the range of learning experiences through which children can apply the knowledge, skills and concepts from the Kindergarten Curriculum Guidelines 

 the selection of resources to support teaching and learning experiences 

 consider prior knowledge 

 gaining feedback from children about their learning 

 documenting the learning journey 

 sharing this with families 

 http://k10outline.scsa.wa.edu.au/home/p-10-curriculum/kindergarten-curriculum-guidelines/the-kindergarten-curriculum-guidelines 

An inquiry question to investigate a ‘big idea’ allows children and educators to pursue knowledge and increase understanding across the learning and development areas.  

It will arise from the children’s experiences, interests, needs and context. The inquiry question will be engaging and worth spending some time investigating. The big idea 

will allow children to transfer concepts and develop a deeper understanding in a range of perspectives with the educator not only leading learning but researching 

alongside the children. When determining the question, it is important to identify and reflect on: 

 long and short term goals for the children’s learning (from the Kindergarten Curriculum Guidelines) 

 aspects of the curriculum which can be included in this inquiry  

 opportunities for formative and summative assessments which can be gathered to determine the learning has occurred 

 links between the goals and play opportunities, learning experiences and constant positives  

 the inclusion of the children’s interests and voices 

 opportunities to scaffold or extend learning 

 how to document and share the learning 

 when the inquiry requires re-phrasing, a new direction or has reached a satisfactory conclusion. 

The EYLF defines curriculum as ‘all interactions, experiences, activities, routines and events, planned and unplanned, that occur in an environment designed to foster 

children’s learning and development’ (Commonwealth of Australia, 2009, p.45).  

National Quality Standard (NQS), particularly Quality Area 1 – Educational Program and Practice and Quality Area 5 – Relationships with Children, must be reflected in the 

planning. http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard 

http://k10outline.scsa.wa.edu.au/home/resources/ways-of-teaching-videos 

When assessing, acknowledge individual needs by selecting the appropriate strategy (e.g. observation, anecdotal notes, learning stories, video interviews …) to reflect, 

interpret and inform future planning. 

  

http://k10outline.scsa.wa.edu.au/home/p-10-curriculum/kindergarten-curriculum-guidelines/the-kindergarten-curriculum-guidelines
http://www.acecqa.gov.au/national-quality-framework/the-national-quality-standard
http://k10outline.scsa.wa.edu.au/home/resources/ways-of-teaching-videos
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Kindergarten Curriculum Guidelines – Sample Planning Outline 

Learning and Development Area – Identity 

Children:  

 feel safe, secure, accepted and supported - build a sense of belonging 

 act with increasing autonomy, interdependence, resilience and sense of agency - show resilience, make choices and decisions (by themselves and with others), 
manage routines, organise self and belongings 

 build knowledgeable and confident self-identities - show confidence in own learning and capabilities 

Inquiry Question: How do I know if something is big? 

Formative and Summative assessment opportunities: 
Does the child understand how to make comparisons in size? Can the child measure objects? Does the child demonstrate knowledge about size? 

May be evident when children … Intentional teaching opportunities Learning opportunities 

(individual, small or whole group, indoor/outdoor environments) 

 describe the places they live in and 
belong to (self, family, kindergarten 
community …) and can recognise their 
place within these various social 
structures 

 join in group activities (singing and 
dancing) to be a positive part of a bigger 
group 

 have a sense of belonging to their own 
family, the Kindergarten group, the 
school or their local community 

 Brainstorm with the children to explore ideas of what it 
means to be big. Facilitate and record discussions, using 
an Instructional strategy such as a mind map, KWL … 

 Draw pictures to express their ideas and decide how 
they want to progress with the inquiry question. 

 Utilise daily opportunities for children to solve problems 
in relation to size e.g. too many children in a construction 
area, not enough space on the mat … 

 Recognise when there are problems relating to size and 
work together with other children to solve them. 

 Investigate and explore the size of families – how many 
people in your family? Teach children how to collect data, 
tally and model graphing. 

 Compare the size of families, discuss the similarities 
and differences. 

 have a sense of being a ‘big kid’ by: 
 persevering with tasks when faced 

with challenges 
 demonstrating an increasing capacity 

for self-regulation (managing their 
own emotions) 

 organising and looking after their own 
belongings (responsibility) 

 Create routines that allow children the opportunity to be 
independent (‘Big Kid’). 

 Children negotiate and organise how to share the roles 
to carry rugs and food outside for a shared picnic 
morning tea and work out how many sit in each group. 

 Plan open-ended tasks and provocations which will 
develop new skills and extend capabilities. 

 Introduce new painting technique such as using 
watercolours or new obstacle course equipment. 

 Teach children organisational skills.  Discuss how to care for individual belongings and work 
as a team. 
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 show confidence in achievements 

 participate in dramatic play, role play 
and learning experiences that explore 
aspects of being ‘big’ 

 Teach direct and indirect measurement through dramatic 
play opportunities. Discuss items required for measuring 
growth. 

 Create a dramatic play area such as a doctor’s surgery 
or child health clinic, including items such as growth 
charts, scales, tape measures, rulers, ribbons, sticks, 
blocks … 

 Investigate growth of children over time and discuss 
developmental changes such as teeth, hair, abilities, 
talking, fine motor skills, toileting … 

 Explore anticipated growth such as losing teeth, riding 
a two-wheel bike, playing a sport. Create an artwork 
that highlights Kindy achievements. 

 Measure each child’s height with tape or on a chart to 
create opportunity for comparative observations. 

 Use and practise comparative language, such as bigger 
than, taller than, same as … 
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Kindergarten Curriculum Guidelines – Sample Planning Outline 

Learning and Development Area – Connecting and Contributing 

Children: 

 work with others to develop skills for communication and inquiry about themselves and their world - develop skills for working with others and develop inquiry and 
communication skills 

 explore diversity and respond with respect - explore the diversity of culture, heritage, background and tradition 

 show respect for the environment - explore natural and constructed environments, investigate the interactions between the environment and its people 

Inquiry Question: How do I know if something is big? 

Formative and Summative assessment opportunities: Does the child communicate his or her ideas independently and appropriately? 

May be evident when children … Intentional teaching opportunities Learning opportunities 

 share observations with others as they 
explore their immediate world using 
their five senses 

 use the simple language of measurement 
to sort, order, describe and compare the 
observations made when exploring 

 Intentionally teach the concept of ‘big’ through language 
and record observations informally and formally using the 
Six Thinking Hats strategy. 

 Children ask their own questions and explore the 
inquiry question in the context of their interests.  

 

 Introduce resources and lead discussion around super-
sized and mini materials.  

 What if …?  
‘What if this doll was as big as a giraffe?’ 
‘What if a stegosaurus was the size of a dog?’ 

 Create indoor and outdoor play spaces to provide 
provocations such as a vet with animals of various sizes or 
a sandpit construction site.  

 We need a few people to help carry this big plank’, 
‘What size bandage will we need to wrap the 
elephant’s leg?, ‘Shh, what was that? It was a very 
small noise’… 

 name who is in their family and 
recognise not all family structures are 
the same 

 Explore words in languages that are significant to your 
children and families for ‘big’, ‘bigger’, ‘small’ and relate 
to family structures and play. 

 Co-constructed language posters with children 

 Create drawings of family members. 

 Provide images of architecture (houses and larger 
buildings) from around the world to display in the 
construction area.  

 Use the images as models or inspiration for 
construction projects. 

 Use puppets of the children as play props or indirect 
measures to explore comparative sizes. 

 Use full-body photographs of children, cut out and 
laminated as play props. 

 name simple natural and built elements 
in their environment 

 Plan outdoor science experiences to explore and reinforce 
the concept of big. 

 Collect rainwater in a variety of containers, measure 
and record shadow sizes and compare lengths across 
the day, blow up balloons, conduct experiments mixing 
vinegar and bicarbonate.  
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 observe and describe changes in 
sunlight, temperature, clouds and rain 

 contribute their ideas in discussion about 
experiences in the natural and 
constructed environment 

 Use gardening experiences as a context for observing and 
discussing size and discuss ideas, such as how the size of a 
plant affects its watering needs. Provide resources to 
support observation and measurement. 

 Grow vegetables such as carrots or potatoes and use 
them to investigate measurement. 

 Grow a variety of other plants with a range of sizes in 
leaves, flowers and seeds to investigate. 

 Explore the interdependence of large and small aspects of 
nature (e.g. small insects living on large tuart trees). 

 Choose a tree or large plant in the environment and 
investigate creatures living on it (use magnifying 
glasses and so on and books for research). 
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Kindergarten Curriculum Guidelines – Sample Planning Outline 

Learning and Development Area – Wellbeing 

Children: 

 become strong in their social and emotional wellbeing - interact positively to form relationships and friendships 

 take responsibility for their own health and physical wellbeing - build knowledge, skills and positive attitudes to physical movement 

Inquiry Question: How do I know if something is big? 

Formative and Summative assessment opportunities: Does the child participate with others and in planned experiences with a positive attitude? 

May be evident when children … Intentional teaching opportunities Learning opportunities 

 describe their contributions to shared 
projects and experiences 

 Plan musical experiences which explore sound with voice 
and instruments.  

 Sing as a choir and play as a band to explore small and 
large sounds. Grow the sound!  

 Design a shared art project (e.g. mural) in which all the 
children contribute one part to make a whole. 

 Use their interests to identify the topic for a project 
(e.g. gardening project, construction or a favourite 
story). 

 Explore incidental opportunities throughout the day for 
discussions with individuals and small groups. 

 Discuss whether it is a little or big issue/fear and guide 
the children in gaining perspective. Is it a big issue 
which affects the whole class? 

 use small muscles to use implements 
such as pencils, scissors and 
paintbrushes with some control and 
coordination 

 demonstrate positive attitudes to 
physical movement and exercise 

 combine gross and fine motor movement 
and balance to achieve increasingly 
complex patterns of activity, including 
dance, creative movement and drama 

 Provide opportunities to practise fine (or small) muscle 
control. 

 Explore activities, such as threading, sewing, cutting 
and painting with small brushes or cotton buds.  

 Teach children how to match the type of game or 
movement activity (purpose) with the size of the 
boundary.  

 Decide on the purpose and needs of the game and 
create the area with cones, ropes or natural borders, 
such as pathways. 

 Practise “big’ kicks, jumps or throws as part of 
developing healthy lifestyles. 

 Explore size in music and movement sessions and the 
concepts of getting bigger and smaller. 

 Find a ‘big’ space for movements, such as making your 
body small like a chicken or worm and large like a 
hippo or giraffe. 
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Kindergarten Curriculum Guidelines – Sample Planning Outline 

Learning and Development Area – Learning and Thinking 

Children: 

 develop positive dispositions for learning - build enthusiasm, confidence, cooperation, commitment, persistence and develop curiosity, resourcefulness and 
reflexivity 

 engage in creative and inventive ways for thinking and doing - use imagination and innovation and represent ideas, feelings and experiences in creative ways 

 engage in and extend numeracy in personally meaningful ways - develop knowledge of number and algebra, measurement and geometry and statistics and 
probability 

Inquiry Question: How do I know if something is big? 

Formative and Summative assessment opportunities: Does the child show curiosity and demonstrate resourcefulness and perseverance in problem solving? 

May be evident when children … Intentional teaching opportunities Learning opportunities 

 express curiosity and wonder about 
events, experiences and interest in their 
environments 

 follow and extend their own interests 
with enthusiasm, energy and 
concentration 

 explore the properties of familiar objects 

 actively engage in learning experiences, 
conversations and play experiences 

 ask questions about people, events, 
objects and the environment 

 Create a Discovery/Explorers’ Centre that children can 
take items to for investigation and pose questions for 
children to think about. 

 Investigate seeds, leaves, fibres, bark, grass, fabric … 
using magnifying glasses, microscopes, digital 
microscopes. Provide books and technology to further 
the investigation. 

 Investigate measurement in a fruit and vegetable shop, 
using weighing scales and digital scales. 

 Play with and measure real and play food and develop 
language such as heavier than/lighter than, grams, 
kilograms … 

 Engage children in observing changes in size through 
cooking Gingerbread People. Use language to extend 
thinking: ‘how can I make sure both legs are the same 
size?’ or ‘will the head be larger than the body?’ 

 Use a ball of dough to make their own person. Observe 
how the person changes after the cooking process. 

 explore and experiment with form, 
shape, colour, line, texture, contrast, 
pattern in art works 

 explore ideas and theories, using 
imagination and dramatic play 

 engage in dramatic, fantasy and role play 

 Explore provocations in art.  Explore the effects of brushes of different widths and 
how paper size affects the drawing/painting. Make 3D 
playdough shapes bigger/smaller, longer than ...  

 Introduce oversized clothes and props to the role 
play/dress up area and provide provocations related to 
stories such as Jack and the Beanstalk or The Smartest 
Giant in Town. 

 Explore a variety of dress-up clothes and props. 

 Choose a theme with the children for a small world play 
environment and create together (e.g. dinosaurs, insects, 
small village). 

 Pretend to be giants whilst engaging in the small world. 
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 partition small numbers 

 subitise small quantities of objects or 
standard patterns on a die 

 compare collections of objects and 
describe whether there is more, less, the 
same or not the same 

 use the appropriate language of 
measurement to describe, compare and 
order: length, size, mass, height 

 sort, classify and match objects 
according to attributes e.g. size 

 Play games with dice and loose parts to explore 
collections, including partitioning and subitising. 

 Play board games. 

 Explore measurement concepts, using large quantities of 
materials such as water, rice, sand or wheat. 

 Play with materials to explore the concept of ‘big’. 

 Investigate the concept using a light table and resources 
to explore numbers and explore collections in play 
situations (e.g. my four potatoes are heavier than your 
five  
carrots …). 

 Play with materials and create collections. 
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Kindergarten Curriculum Guidelines – Sample Planning Outline 

Learning and Development Area – Communicating 

Children: 

 interact verbally and non-verbally with others for a range of purposes - develop phonological awareness skills and convey and construct messages for a range of 
purposes in a variety of contexts 

 engage in and extend literacy practices in personally meaningful ways - develop understanding of purpose and meanings of a range of texts 

 express ideas and make meaning using a range of media - view and create with media and investigate the properties of a range of media 

Inquiry Question: How do I know if something is big? 

Formative and Summative assessment opportunities: Does the child understand the comparative nature of size? Ask the child, ‘how do you know if something is big’? 

May be evident when children … Intentional teaching opportunities Learning opportunities 

 know that spoken and written language can 
be broken into smaller parts 

 hear and clap syllables in simple words 

 verbalise ideas and simple concepts and ask 
questions to clarify concepts 

 Develop phonological awareness through aural and 
visual games. Discuss who has the most/least 
letters/syllables in their name. 

 Play games with names to segment (aural) 

 Cut and glue names together (visual). Which name has 
the most letters? 

 Free play with the Mystery bag contents. 

 Use a mystery bag as a stimulus to play  
syllable-clapping games. Use picture cards or objects 
of short words (cat, mouse, dog) and long words 
(hippopotamus, transportation, tyrannosaurus). 

 Sort into hoops or a Venn diagram (discuss where to put 
the words which are neither long nor short). 

 Plan an environmental print treasure hunt around the 
class, looking for long words, and around the school, 
looking for physically large words. 

 Co-construct purposeful labels for the classroom. 

 Make connections between their own 
experiences and ideas in text 

 Use literature related to your children’s interests and 
investigations to explore connections. 

 Read books such as: 
Titch was Little, Pat Hutchins 
A Fish out of Water, Helen Palmer Geisel 
My Daddy is a Giant, Carl Norac 
The Slightly Annoying Elephant, David Walliams 
A Fisherman’s Tale, Keith Faulkner. 

 Create your own stories in small groups or as a class 
which demonstrate comparative size concepts. 

 Create a story with a beginning, middle and end that 
demonstrates size. 

 Create stories with individual children (record or 
scribe ideas) about the text. 

 Create illustrations to match their text. 
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 view and listen to simple printed, visual and 
multimedia texts and music 

 express ideas and feelings and make 
meaning, using creative arts such as 
painting and music 

 experiment with elements of texture, 
colour, shape, space, and form in two or 
three dimensions 

 Discover new vocabulary by discussing images of a 
range of objects. Use the five Ws - Who, What, When, 
Where, Why. 

 Explore pictures, which can be used to discuss size – 
whales, insects, mountains, cars … 

 Use music (e.g. Vivaldi’s Four Seasons) as a stimulus 
for creative exploration with finger painting.  

 Start with a small blob and spread the paint in time with 
the music to make a larger painting. 

 Brainstorm synonyms for ‘big’ as children participate 
in the creative arts. Record the words on a ‘word 
wall’. Encourage experimentation to discover new 
effects of materials. 

 Explore size though working with paints, clay, drawing … 

 http://www.facebook.com/video/video.php?v=20569749
2835749 Creating with Clay and Natural Materials 

http://www.facebook.com/video/video.php?v=205697492835749
http://www.facebook.com/video/video.php?v=205697492835749
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How do I know if something is big? (Play Opportunity Web – POW) 

 Identity Connecting & contributing Wellbeing Learning & Thinking Communicating 

Spatial Explore the physical environment. 
Create artworks of future ‘bigger 
you’. 

Blow up balloons. 
Create a volcano. 
Blow paint on paper. 

Design a shared montage of 
individual drawings to create a 
whole-class picture. 

Your kitchen rules! Cook 
gingerbread men. Give children a 
ball of dough to make the person. 
Discuss body parts (head is too 
small for your body).  

 

Bodily 
Kinaesthetic 

Provide physical challenges. 
Changes in self over time 

 Active play and gross-motor 
activities that promote healthy 
living (big muscles) 
Explore animal sizes and shapes 
with your body. 

Role-play a theatre environment 
in which children can explore 
different sized dress-ups and 
costumes. 

 

Musical Songs about me and growing 
bigger 

 Play instruments and explore the 
sounds.  

Source musical/action rhymes to 
dramatise (e.g. as thin as a pin). 

 

Linguistic Explore orally the concept of 
‘big’. 
Develop comparative language. 

Develop the learning through 
everyday experiences. 
Build metalanguage. 
Explore the concept of big in 
other languages. 

 Develop comparative language 
throughout learning centres, such 
as construction, playdough, 
collage. 

Play aural segmenting games with 
children’s names. Who has the 
most/least syllables? 

Mystery bag game with pictures 
or objects of long and short 
words, and sort according to 
length 

Logical 
Mathematical 

Tally and graph the data collected 
on families. 
Dice games 
Dramatic play to explore 
measurement 
Measure and compare height. 

Use real-life images to inspire 
constructions, using a range of 
materials. 
Bring a range of vegetables/fruit 
to compare their length and 
weight. Use balance scales. 

Planning boundaries with 
children in relation to the activity 
(e.g. marbles v running)  

Create the ‘Vegie Shack’ shop to 
weigh vegetables, using digital 
and balance scales.  
Explore collections (my four 
potatoes are heavier than your 
five carrots). 

Provide loose parts for children to 
explore numbers. 

Interpersonal Working together in a space – 
awareness of group sizes 
Create routines (shared fruit). 
Children work as part of a team 
for class organisation. 

Develop and observe the growth 
of a variety of sizes of plants, in a 
range of different ways (e.g. pots, 
beds, buckets, boots, teacup …). 

 Light table – individual 
exploration (include materials and 
numbers) 
Free play exploring water, rice, 
wheat, sand, using various 
containers 

Create your own narrative, which 
demonstrates comparative size 
concepts. (possible assessment 
activity) 
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How do I know if something is big? (Play Opportunity Web – POW) 

 Identity Connecting & contributing Wellbeing Learning & Thinking Communicating 

Intrapersonal Develop a sense of independence 
from being a ‘big kid’. 
Provide personal spaces for 
organisation and regulation. 

Develop the concept of ‘big’ 
through the children’s individual 
interests. 
Use full-body photographs with 
construction. 

Recognising the scale of an issue, 
fear or injury to build resilience  

Small-world play 
Use a large tray to create a small-
world environment in which the 
children are the giants. 

Provide children with own name 
to cut into letters and glue back 
to make a whole name. Who has 
the most/least letters? 

Naturalistic  Create outdoor dramatic play 
spaces that connect the children 
to community (e.g. garden centre, 
vet …). 
Rain play – collect rainwater in a 
variety of different size 
containers. 
Explore shadows over time. 
Explore living creatures in the 
environment. 

 Create a discovery/explorer area. 
Include microscopes, magnifying 
glasses, paper to record findings 
and writing implements. Children 
select items to bring for 
investigation. 
Use digital microscopes to 
explore magnification of items. 

Create transient art outdoors, 
using a range of sizes in nature 
(leaves, sticks, stone, sand ….). 

 


